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Etre Bilingue

Bilingualism is a topic which is of interest not only to linguists, but also to
psychologists, teachers, language planners, political scientists and other social
scientists. It is an extremely complex phenomenon which should be viewed from a
vanety of perspectives. Although bilingualism is a well-known phenomenon, it is not
easy to define. What does it really mean to be bilingual? Let us consider the
following examples of bilingualism:

1) A young salesman, from a (linguistically) ‘mixed-marriage’
background, whose father has always spoken only English to him, and
whose mother has always spoken only Afrikaans to him; he went to an
English-medium primary schoo! and an Afrikaans-medium high school,

2} A widow, living in an extended family situation, who was brought
up as a Gujerathi-speaker, but now she speaks Gujerathi and English to her
daughter and only English to her son-in-law and grandchildren.

H A retired businessman who emigrated from Lithuania when he was
18 but has not spoken his mother tongue {Lithuanian) since his arrival in
South Africa over 50 years ago.

4) A businesswoman who came from an Afrikaans-speaking home and
has lived in Johannesburg ali her life and whose first husband was
Afrikaans-speaking, but her second husband and younger children only
speak English to her.

5) A Zulu-speaking miner, living in Soweto, who has married a Sotho
wife who cannot speak Zulu,
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6) An Afrikaans-speaking professor of Economucs at Unisa who
spends most of his work time reading and writing in English but who seldom
speaks the language outside of his work.

7 A three-year-old child from mixed Tsonga/Venda parentage who
regularly uses a mixiure of both languages.

8) A young man with Xhosa-speaking parents who grew up in exile in
the USA and has recently returned to South Africa.

1)) A nurse whose parents were Afrikaans-speaking but who was seni
to an English medium schoot and has married an English-speaking husband.

)] A Zniu-speaking student who learnt English at school but has only
come into contact with mother-tongue speakers of English since his arrival
on the campus of Natal University a year ago.

Since each one of the above could be regarded as an example of
bilingualism, they raise a number of questions. Which one of these examples should
be regarded as the most bilingual? Is bilingualism a matter of degree and, if so, are
some people more bilingual than others? What factors should be considered in

- deciding which individuals should be considered as bilinguals? Is it possible to
= construct a clear idea of prototypical bilingealism? Some bilinguals grow up as
= bilinguals in the home. Some acquire second languages later in life, and even discard
* the language of their childhood, Some have a good knowledge of a second language
. as a written language. In fact, it may even be better than their first language, and yet
¢ they speak the language with difficulty. Others are iiliterate in their second language.
= There are munerous variations on the theme.

Definitions of Bilingualism
In the light of the above examples, it is not surprising that an 'adequate definition of
bilingualism has eluded scholars over the years. Definitions of bilingualism are
notoriously vague. They range from Bloomfield's (1933:55) ‘native-like control of
wo languages' to Hangen's (1953:7) claim that ‘bilingualism is unaderstood ... to
begin at the point where the speaker of one language can produce complete
meaningful uviterances in the other language’. Many of the traditional definitions of
bilingualism focus on the degree of bilingualism that a speaker possesses, but
bifingualism is much more than a matter of proficiency in two {or more) languages. It
is a dynamic and multifaceted phenomenon which needs to be examined from a
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number of perspectives. The concept of bilingualism s closely linked to the concepts
of muitilingualism and plurilingualisim, and these terms are sometimes even used
synonymously. (Some scholars like Abudarham 1987:4 prefer 1o avoid the term
altogether and speak of a ‘dual language system’, a more general term which they
feel can accommodate all aspects of bilingualism.)

Traditionally, sociolinguists distinguish between two main types of
bihngualism, namely individual and societa! bilingualism. Individual bilingualism
focuses on the cognitive aspects of bilingualism and is concerned with the study of
the bilingularity of the individual. Societal bilingualism, on the other hand, is
concerned with the interrelationship between language and social, political,
educational, cultural, and economic factors and language in a speech community.
Societal bilingualism faiis within the domains of sociolinguistics and the sociology of
language, whereas individual bilingualism is more in the domain of psycholinguistics
and psychology.

In this paper we will view bilingualism from these two broad perspectives,
The following three sections will focus mainly on issues pertaining fo individual
bilingualism and then we will move on to issues rclated to societal bilingualism,
bearing in mind that all aspects of bilingualism are interrelated. Although the general
features and principles of bilingnalism will be explicated, special attention will be
paid (o issues that pertain to the South African linguistic context.

Degree of Bilingualism
As mentioned above, the degree of bilingualism, or level of proficiency in two
languages, has often been used as the basis for definitions of bilingualism.
Bioomfield's definition (op.cit.} represents one pole on the proficiency continuum,
This form of bilingualism is known as ambilingualism. The term was first used by
Halliday et al, {1970} to describe a person who is capable of functioning equally well
in either of hisfher languages in all domains without any trace of interference from
one language in the use of the other {Baetens Beardsmore 1986:7). Some regard this
type of person as the only ‘irue’ bilingval (Thiery 1976). Halliday et al. (1970) point
out, however, that it i1s unlikely that bilinguals who are equally fluent in both
languages will be equally fluent in all possible domains or topics, so that this type of
bilingualism is likely io be extremely rare. A more realistic term is equilingualism,
which refers to the case where the speaker’s knowledge of two languages is roughly
equivalent. The speaker has achieved roughly the same level of proficiency in both
languages as his/her monoglot counterparts, but s/he is not necessarily egually
proficient in all domains {Baetens Beardsmore 1986:9). This type of bilingualism is
alternatively called balanced bilingualicm (Lambert et al. 1958).

At the other pole of the proficiency continuum we have semibilingualism,
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This term {which should not be confused with the term, ‘semilingualism’, mentioned
later) refers to bilinguals who have a passive or receptive knowledge of a second
language, but no active mastery of it {Hockett 1958). In other words, they can
understand a second language but have difficulty expressing themselves in it.

The measurement of bilingual proficiency has been the object of much
research and poses a number of problems {(cf. Kelly 1969). Guakenbush (1992:61-62)
defines proficiency as ‘the degree to which a language can be used successfully in
face to face interaction’. A variely of techniques have been employed to measure
proficiency. For the measurement of oral proficiency two main types of tests have
been used, namely (a) seif-evaluation technigues and (b} direct testing. The most
generally recognised method for measuring overall oral proficiency by direct testing
is the one developed by the United Siates Foreign Services Institute {Adams & Firth
1979). A modification of the oral proficiency method for preliterate societies is the
SLOPE test (Grimes 1992:53). The best known tests for proficiency in written
Engiish are the Cambridge Proficiency Examination and the Cambridge First
Certificate Examination.

In the past in South Africa much of the measurement of bilingualism seems
to have been done in a somewhat ad hoc way. Une of the concerns of many
employers in the past was how to ascertain a prospective employee’s proficiency in
the two official languages, English and Afrikaans., In some cases employers were
happy with self-evaluation and in other cases the results of the matriculation

. examination for thesc languages were often used as a guide. At one stage the
= Taalbond examinations were also highly regarded. Teachers were required to have a
< bilingual endorsement on their ieaching certificaics to state whether they were able to
% teach through the medium of both official languages and the methods and standards
~ were as many and varied as the institutions that issued them,

In the light of the current situation of eleven official languwages in the
i country, there is a need for in-depth research on bilingual proficiency in South Africa
. and the development of techniques for measuring it. The sort of question that needs
~ to be examined is what type and level of proficiency is required by hotel
receptionists, nurses, senior company officials, business executives, public servants
i and teachers? Tests that meet practical requirements in all 11 official languages need
to be developed. Hopefully suitable outcomes based programmes and tests will be
¢ develaped for the measurement of language proficiency in specific vocational fields.

.. Acquisition of Bilingualism

* The acquisition of second languages has been the object of considerable research and
© debate. Bilingualism has often been viewed from the perspective of the timing or the
: context and development of acquisition. The literature on bilingual acquisition

239




Lawrie Barnes

abounds in terms relating to the timing of acquisition of the second language. We
have infantile, childhood, adolescent, adult, early, late, primary, secondary and
achieved bilingualism,

Haugen (1956) uses the term infantile bilingualism to refer to the
acquisition of two languages from birth or infancy. Adler (1977) uses the term
ascribed bilingualism to refer to this phenomenon. The term infantile bilingualism
has now generally been replaced by the term simulianeous bilingualism. McLaughlin
(1978) and Kessler (1984) regard any bilingualism acquired before the age of three
as simultaneous bilingualism. Any bilingualism acquired after this age is regarded as
successive (o sequential) bilingualism.

The issue of when a second language shouid be introduced (simultanecusly
or successively) has been hotly debated, but no conclusive research exists {Arnberg
1987:76-81; De Jong 1986:39-41, Harding & Riley 1986:46-66). Proponents of
simultaneous bilingualism argue that the infant or very young child is uninhibited and
less likely to offer resistance to learning another language. There is also evidence that
phonological acquisition is much easier at this stage. Those who support successive
acquisition maintain that presenting two langueages at the same time in the early years
can lead to confusion and ‘mixed’ language. However, the findings of Volterra &
Taeschner (1978) have been used to refute this argument. They identified thres
phases in the development of bilingual acquisition in young children in which the
bilingual child moves from an initial stage where the twe languages are not separaied
to a final stage of complete differentiation. Although the bilingual child may appear
to be confused by the two languages at first, #t is claimed that this is only a passing
phase in bilingua! development {cf. Meise! 1587},

The above debate is also tied up with another issue which has Jong Been the
concern of psycholinguists, namely how bilinguals process their languages.
Psycholinguists are interested in the nature of the mental representation underlying
bilingual competence. The question has been asked whether the bilingual possesses”
two separale, coexistent systems or one merging syste to accommodate his/her two
languages. Following research by Weinreich (1953), Ervin & Osgood (1954)
proposed two types of bilinguals, compound and co-ordinate bilinguals, based on
environmental or acquisition context. Bilinguals who were brought up in bilingual
homes and acquired two languages simultanecusly or very early wers regarded as
compound bilinguals, whereas co-ordinate bilinguals were those who learned their
second languages at a later stage. Tt was hypothesised that in compound bilingualism
there is complete interdependence between the two languages, there being one
underlying system of which the two languages are different manifestations, whereas
in co-ordinate bilingualism there are (wo separate underlying systems and compiete
functional independence of the iwo languages. The issue of whether the
neuroliriguistic correlates of these different types of bilingual can be related to
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acquisitional histories has led to controversy and confusion (cf. Baetens Beardsmore
1974; Lambert et al. 1958), but psycholinguisis have continued to develop models of
bilingual production and percepiion (cf. Romaine 1995:98-102). Many thorny issues
remain, some of which will be discussed in the next section.

Effects of Bilingualism
The effect of bilingualism on an individual can be viewed as positive or negative,
Lambert (1974) introduced the terms addirive and subtractive bilingualism to reflect
this dichotomy. Where the acquisition of a second language can be regarded as
complementary and enriching, the situation can be described as additive. In
situations, however, where cthnolinguistic minorities are dominated by a more
prestigicus language, subtractive bilingualism is likely to arise. This is typically the
case in language shift situations such as Welsh and Gaelic in Britain (Dorian 1977 ).
The classic case of language shift in South Africa is the demise of the Khoisan
langnages. There was a progressive shift where bilingual Khoi speakers moved to a
state of monolingualism in Afrikaans or Xhosa. In the current South African context,
could we speak of sobtractive bilingualism in the case of the Afrikaans or Xhosa-
speaking child who is sent to an English-medium school? This is of course a highly
debatable and complex issue. If the child’'s mother tongue is taken as a second
language ai the school there is some possibility of additive bilingualism, but in a
_monolingual school where the mother tongue is not even offered as a subject, the
< danger of subtractive bilingualismn is ever present and at best the schoo! produces
* bilinguals who are monoliterate.
Probably one of the most extreme forms of subiractive bilingualism is
-~ semilingualism. This occurs when a speaker fails to reach ‘normal’ monolingual
i proficiency in any language. Hamers & Blanc (1989:53) define semilingualism as

a linguistic handicap which prevents the individual from acquiring the
linguistic skills appropriate to his linguistic potential in any of these
languages.

The term semilingualism (rvdsprdkigher) was first introduced by Hansegard

(1968) to describe the linguistic deficit of Finnish-Swedish linguistic minorities in
Tornedal, Sweden. The notion of semilingualism has heen hotly debated (cf.
Skutnabb-Kangas 1984; Toukomaa & Skutnabb-Kangas 1977, Martin-Jones &
7 Romaine 1985). Although the term semilingualism is not generaily accepted, the
% issues raised by the polemic surrounding it led to the development of threshold view
= of proficiency and the introduction of the notions of BICS and CALP to account for
the differences between general conversational skills and the type of linguistic skills
required to successfully handle academic discourse (Cummins 1984). Cummins
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{1984) hypothesised that different types of bilingualism will reflect differences in
cognitive development according to the threshoid of competence reached (Romaine
1995:266). Abave a certain level of competence bilingualism is positive but below it
the effects of bilingualism can be negative. Without going into the whole debate
around the issue, it is important to note that these issues have considerable relevance
to the South Adrican sitvation where the majority of the population are taught through
the medium of a second language and where often the firsi language vernaculars are
neglected educationally. Disadvantaged students are often disadvantaged because of
linguistic disadvantage, or scholastic disadvantage is often compounded hy linguistic
disadvantage. There is an urgent need for more serious research and consideration of
these i1ssues (see also Macdonald 1991; Young 1988 and comments on ‘diagonal
bilinguajism’ below).

Another area which has been the subject of debaie is the issue of childhood
bilingualism. in earlier times considerahle prejudice exisied towards the idea of a
child acquiring two or more languages at an early age. Even famous linguists like
Tespersen (1922} argued that early bilingualism could have a detrimental effect on a
child's cagnitive and linguistic development {Arnberg 1987:21; Palij & Homel
1987:132). In their watershed study on Montreal schoolchildren Peal & Lambert
(1962) found that French-English bilingual scheol children performed better on both
verbal and non-verbal intelligence tests than their monolingual counterparts. Their
findings, and other studies which fellowed, helped to dispel the myth that early
bilingualism impairs intelligence. In one such study the South African researcher,
lanco-Worrall (1972), discovered that Afrikaans-English bilingual children were
more advanced in their semantic development than their monolingual peers and
showed greater metalinguistic awareness.

These discoveries had considerable impact on the Canadian education.
While Canadian educators were experimenting with new forms of bilingual education
such as the renowmed immersion programames, South African education remained -
entrenched in a policy of linguistic separation. Prior to 1948 various forms of
bilingual education such as dual medium and parallel medium schools existed
{Malherbe 1346), but with the advent of the apartheid ideology came the deification
of the principie of mother-tongue education, which caused a move towards schools
rigidly segregated along linguistic lines. In much the same way as the current ‘right’
of the mother to aboriion has been forced on the unborn child so the ‘right’ o
mother-tongue education was forced upon all to the exclusion of other rights such as
the parents’ freedom of choice of the language medium. Ironically, in black schools
the right to mother tongue education was denied after std. 3 where either English or
Afrikaans became the medium of instruction or language of learning (cf. Macdonald
1981). In the ninctics, with the new political dispensation, much greater freedom
exists in-the choice of the language of learning in schools, but this has brought with it
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great challenges in dealing with the compiex set of historical, pragmatic, ideological
and psychosocioligical factors involved in the issue of choosing and developing
ianguages of learning in the ciassroom in our mulilingual society. There is a great
need for thorough on-going research in this area, before effective educational
programmes can be developed to meet the requirements of Curriculum 2005.

One of the negative effects of bilingualism which has been identified 1s the
problem of anomorie or cultural disiocation. It is claimed that children brought up
bilinguaily do not acquire emotiona! ties with any one culture, consequently some
bilinguals do not feel that they belong to any one group or their dualfjoint
membership of two groups is experienced as a source of inner conflict. According to
a survey by Grosjean {1982:268), such cases were found, but it was generally not
perceived as a major problemn by the majority of bilinguals. Armberg (1987:14) also
claims that the overwhelming majority of bilinguals do not find anomonie to be a
major problem. The problem of anomonie has also been identified in South African
research on bilingualism (Barnes 1991:23), but no real research has been done on it
in this country.

Societal Bilingualism

In contrast to individual bilingualism societal bilingualism refers to the ability of

groups of people in a society to use more than one language. In other words, it 1s

concerned with the phenomenon of bilingualism in a speech community. Baetens
- Beardsiore (1986:2) offers the following definition:

Bilingualism is the condition in which two living languages exist side by
side in a country, each spoken by onc national group, representing a fairly
large proportion of the people.

: Again, this phenomenon can be viewed from different perspectives. On the
% basis of language dominance Pohl (1965) distinguishes horizontal, vertical and
o diagonal bilingualism (see figure | below).

Vertical |bilingualism
Dominant variety

Horizontal | bijlisrfualism

/

Dominated variety

Figure 1 (from Haugen 1987:16).
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Horizontal bilingualism describes a situation where twa languages are
accorded the same official, cultural and social status. This type of bilingualism is
found, according to Pohl, amongst educated Flemings in Brussels, Catalans in Spain
and Québecquois in Canada. This could also be descriptive of English and Alrikaans
in the white speech community in South Africa where neither language could be
regarded as dominant. Vertical bilingualism describes a situation where a standard
language is used together with a distinct but related dialect. This term is synonymous
with diglossia {a term which goes back to Ferguson 1959). One of the best known
examples of this type of sifuation is found in German-speaking countries where
Hochdeutsch functions as a standard high status variety together with a local dialect
of German which is regarded as a lower variety. In this type of scciety one variety is
clearly dominant over the other. In the case of diagonal bilinguaiism a dialect or non-
standard language functions together with a genetically unrelated standard language,
¢.g. Louisiana French and English in New Orleans (in the United Siates of America)
or Maori and English in New Zealand. Perbaps this is the most typical type
bilingualism in South Africa. In South Africa, despite the existence of standardised
varieties, the relationship of the African languages to English andfor Afrikaans in this
couniry could be also be typified as diagonal bilingualism. A full discussion of this
topic (which has been the subject of considerable research in many countries) is
beyond the scope of this article, but it raises a number of issues pertaining io the
South African situation, such as the question of language dominance, the role and
development of vernaculars and munority languages and the whole question of
langnage maintenance and shift, which are all of vital importance to language
planners and educators in South Africa,

Quo Vadis?

In this paper we have reviewed the major issues in the field of bilingualism: the
definition and classification of types of bilingualism, the measurement of bilingual
proficiency, the acquisition of bilingualism and some of the debates around issues
such as the effects of bilingualism and the structure of bilingual societies. The scope
of this field is vast and each one of the aspects discussed is a major study in itself.
We have pointed out the need for viewing the topic from a multitude of perspectives
and for conducting research from a multidisciplinary approach.

In a muitilingual country like South Africa, issues around bilingualism are
of vital concern to linguists, educators, businessmen, politicians, language planners
and the community at large. There is a need for research to be conducted into many
aspects of  bilingualism in this country. Sociolinguistic profiles of
bilingual/multilingual communities, issues such as the assessment of proficiency
bilinguzl models of education, the use of code-switching in the classroom, family
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bilingualism the issue of semilingualism, language attitudes and many more. Training
and development of transiators, interpreters, teachers and educational programmes
are not possibie without them being grounded in proper research. In the light of
current developments and the vital role that language plays in our society, we will
need to take up the challenge of multilingualism even more seriously in the 21st
Century. Particuiarly in the field of education there is a need io develop and
impiement curricuia to adapt to the changing needs of a multilingual country, but at
all leveils of society langnage issues will have to be taken seriousiy if we hope to
foster prosperity and harmony in our society.

Department of Linguistics
University of South Africa

References

Abudarham, 5 {ed} {987. Bilingualism and the Bilingual - An Interdisciplinary
Approach to Pedagogical and Remedial Issues. Windsor: Nfer - Nelson.

Adams, ML & JR Firth (eds) 1979. Testing Kit: French and Spanish. Foreign
Service Instituie. Washington, DC: US Government Printing Office.

Adler, K 1977, Collective and Individual Bilingualism: A Sociolinguistic Study.
Hamburg: Helmut Burke Verlag.

= Amberg, L 1987. Raising Children Bilinguaily: The Pre-school Years. Clevedon:

© Muitilingual Matters.

% Baetens Beardsmere, H 1974, Development of the Compound-coordinate Distinction

% in Bilingualism. Lingua 33,2: 123-127.

i Baetens Beardsmore, H 1986. Bilingualism: Basic principles. Clevedon (Avon):

“  Multilingual Matters. (Second edition).

" Barnes, LA 1991. Family Bilingualism in Pretoria East. SA Journal of Linguistics

S 9,1:18-23,

Bicomfield, L 1933, Language. London: Allen & Unwin.

Casad, Eugene H (ed) 1992. Windows on Bilingualism. Dallas: The Summer Institute
of linguistics.

Cummins, J 1984, Bilingualism and Special Education: Issues in Assessment and
Pedagogy. Clevedon (Avon): Multilingual Matters,

De long, E 1986. The Bilingua! Experience: A Book for Parents. Cambridge:

i Cambridge University Press.

= Dorian, N 1977. The Problem of the Semi-speaker in Language Death. International

2 Journal of the Sociology of Language 12:23-32.

© Frvin, SM & C Osgood 1954, Language Learning and Bilingualism. Journal of

¢ Abnormal and Social Psychology 49: 139-146.

245



Lawrie Barnes

Ferguson, CA 1959, Diglossia, Word 15:325-340.

Grimes, BF 1992, Notes on Oral Proficiency Testing (SLOPE). In: Casad, Eugene H.
Windows on Bilingualism. Dallas: The Summer Institute of Linguistics-60.

Grosjean, F 1982, Life with Two Languages: An Introduction to Bilingualism.
Cambridge, Mass.: Harvard University Press,

Halliday, MAK, A McKintosh & P Strevens 1970, The Users and Uses of Language.
In Fishman, JA (ed): Readings in the Sociology of Language. The Hague: Mouton.
Hansegird, NE 1968. TFudsprdkighet eller halvsprdkighet? (Bilignualism or

Semilingualism?) Stockholm: Alddussrien 253, 3rd edidon.

Hamers, Josiane F & Michel HA Blanc 1989. Bilinguality and Bilingualism.
Cambridge: Cambridge University Press,

Harding, E & P Riley 1986. The Bilingual Family: A Handbook for Parents.
Cambridge: Cambridge University Press,

Hauptfleisch, T 1983. Language Lovalty in South Africa. Volume 4: Language
Loyalty and Language Shift: Some Trends Among White Adults in Urban Areas.
Pretoria: HSRC.

Haungen, E 1953. The Norewegian Language in America: A Study in Bilingualism.
Philadelphia: University of Pensylvania Press.

Haugen, E 1956. Bilingualism in the Americas: A Biblicgraphy and Research Guide.
Publications of the American Dialect Society 26.

Haugen, E 1987. Blessings of Babel: Bilingualism and Language Plenning
Problems. Berlin: Mouton de Gruyter,

Hockett, CF 1958, A Course in Modern Linguistics, New York: The Macmillan Co.

Hyltenstam, Kenneth & Loraine K Obler 1989, Bilingualism Across the Lifespar.
Cambridge: Cambridge University Press.

Ianco-Worrall, AD 1972, Bilingualism and -Cognitive Development. Child
Development 43:1390-1400.

Jespersen, O 1922 Language. London: Allen & Unwin.

Kelly, LG (ed) Description and Measurement of Bilingualism. Toronto: University
of Toronto Press.

Kessler, K 1984, Language Acquisition in Bilingual Children. In Miller, N (ed):
Bilingualism and Language Disability. Assessment and Remediation. London:
Croom Heim.

Lambert, WE 1974, Cuiture and Language as Factors in Learning and Education. In
Aboud, F & RD Mead (edsy: Cuirural Factors in Learmning. Beflingham:
Washington State College.

Lambert, WE 1277. The Effects of Bilingualism on the Individual: Cognitive and
Sociccultural Consequences. In Homby, PA (ed). Bilingualism: Psychological,
Social, and Educational Implications. New York: Academic Press.

246



Perspectives on Bilingualism ...

Lambert, WE, J Havelka & C Crosby 1958. The Influence of Language Acquisition
Contexts on Bilingualism. Journal of Abnarmal and Social Psychology 56:239-
244,

Liidi, G & B Py 1986. Etre bilingue. Berne: Peter Lang.

Macdonald, C 1991, Eager to Talk and Learn and Think: Bilingual Primary
Education in South Africa. Cape Town: Maskew Miller Longman.

Mclaughlin, B 1978, Second Language Acquisition in Childhood. Hillsdale (NI}
Lawrence Brlbaurn Associates.

Malherbe, EH 1946. The Bilingual School: A Study of Bilingualism in South Africa.
L.ondon: Longmans Green.

Martin-Jones, M & S5 Romaine 1985. Semilingualism: A hali-baked theory of
communicative competence. Applied Linguistics 6:105-117.

Meisel, 7 1587. Early differentiation of Languages in Bilingual Chiidren. In
Hylienstam, K & L Gbler (eds): Bilingualism across the Lifespan in Health and in
Fathology. Cambridge: Cambridge University Press.

Palij, M & P Homel 1987. The Relationship of Bilingualism to Cognitive
Development; Historical, Methodological and Theoretical Considerations. In
Homel, P, M Palij & D Aaronson {(eds): Chiidhood Bilingualism: Aspects of
Linguistics, Cognitive and Social Development. Hillsdale (NJ): Lawrence Erlbaum
Associates.

Peal, E & WE Lambert 1962, The Relation of Bilingualism to Intelligence.

2 Psychological Monographs 76,546:1-23.
. Pohl, J 1965. Bilingualismes. Revue Roumaine de Linguistique 10:343-349.

: Quakenbush, J§ 1992. Surveying Language Proficiency. In Casad, Evugene H (ed):

© Windows on Bilingualism. Dallas: The Summer Institute of Linguistics.

omaine, 8 1995, Bilingualism. Oxford: Basil Blackwell.
kutnabb-Kangas, T 1984. Bilingualism or Not. The Education of Minorities.
i Clevedon (Avon): Multilingual Matters.
“Thiery, C 1976. Le bilingualisme vrai, (True bilingualism). Erudes de Linguistique
. Appliquée 24:52-63.

oukornaa, | & T Skutnabb-Kangas 1977. The Intensive Teaching of the Mother-
Tongue to Immigrant Children of Pre-school Age and Children in the Lower Level
of Comprehensive School Helsinki: The Finnish National Comumission for
UNESCO. Tampere: University of Helsinki.
olterra, V & T Taeschner 1978. The Acquisition and Development of Language by
< Bilingual Children. Journai of Child Language 5,2:311-326.
“Weinreich, U 1953. .anguages in Contact. Linguistic Circle of New York No. 1.
: Young, D 1988. Bilingualism and Bilingual Education in a Divided South African
. Society. In Paulston, CB (ed): International Handbook of Bilingualism and
Bilingual Education. New York: Greenwood Press.

247



	alt_v6_n2_1999_Page_239
	alt_v6_n2_1999_Page_240
	alt_v6_n2_1999_Page_241
	alt_v6_n2_1999_Page_242
	alt_v6_n2_1999_Page_243
	alt_v6_n2_1999_Page_244
	alt_v6_n2_1999_Page_245
	alt_v6_n2_1999_Page_246
	alt_v6_n2_1999_Page_247
	alt_v6_n2_1999_Page_248
	alt_v6_n2_1999_Page_249
	alt_v6_n2_1999_Page_250

