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Abstract

Field instruction is an instrumental part of the process of developing competent
and professional social workers. In turn, the fundamental backbone of this
development process is that of supervision. Realising the importance of student
supervision, a specific programme directed at the support and development of
third- and fourth-year social-work student supervisors were modified and
implemented. This reflective chapter focuses on both the successes and chal-
lenges of this programme. The discussion will clarify the core fundamentals of
a field instruction programme and the supervision thereof. Of importance will
be to highlight the meanings attributed to field instruction, supervision, the
professional and academic bodies imperative in this programme, ethics to
adhere to, competencies required, and the emphasis of correct selection of stu-
dents who should embody the qualities required to be enrolled in a professional
social work degree. Interrelated to the above is also the academic institutions’
requirement for intake numbers into the programme. Suggestions for student
selection will be made. The programme will be highlighted and the best
practice evidence based on the experiences over three years will be offered.
The period of over three years (2015 — 2018) is selected, because the authors
were coordinators of the course at that time. This will be strengthened by the
findings of a survey of supervisors. The successes of this programme will be
outlined in terms of all parties involved, namely students, supervisors and
agencies’ feedback, and the academic institution. Based on the reflection,
recommendations will also be offered for the implementation of a successful
field instruction programme. In conclusion, the results of this three-year reflec-
tion on the best evidence-based practice for student supervision may be sum-
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Reflection on Field Instruction Supervision

marized as continual support and contact (may it be meetings, workshops,
further training, etc.), focus on the development of both the student and super-
visors, continual communication (to keep all parties informed), dedication
from all parties as well as specific evaluation criteria and evaluation guides.

Keywords: Social-work supervision, field instruction, reflection, field
practicum, supervisors

Introduction

Social work training in South Africa and internationally employs some form
of practical or fieldwork to prepare for the real world after degree completion.
Garthwait (2011:2) asserts that practicum is an experience that requires the
practical application of a theory or conceptual knowledge into context. Bogo
(2006:163) describes field instruction, as a component of social-work
education where students learn the practice of social work through delivering
social-work services to agencies and community settings. Homonoff
(2008:136) and Schmidt and Rautenbach (2016:589) urge that field instruction
must be viewed as the ‘heart’ of any social work education. Nadesan (2019:
26-27) indicates that this is primary signature of social-work training. This
focal point of the social-work education enables the students to learn to
integrate and apply theory to practice. Students further examine, critique and
test in action the knowledge, values, and principles of what they have acquired
theoretically (Australian Teaching and Learning Council 2010). According to
Parker (2007:764), social-work education has always emphasized the
importance of field experience within the curriculum to prepare students for
practice in order to be able to contextualize classroom learning. Bogo
(2006:163) states that, as students are exposed to a wide range of intervention
approaches and how to use practice techniques, they have to learn to adapt
skilfully to the unique dynamics of particular situations as well. Therefore,
proper preparation of social-work students to enter practice will require
supervision of work done by students by an experienced social-work
practitioner. Supervision has always been a critical element of social-work
practice (Schulman 2008). The Department of Social Development has also
developed a Supervision Framework for Social Work Profession in 2012. This
means that supervision is an integral part of field instruction practice and
further social-work practice.
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Conceptual Framework
The following concepts are operationalized and defined for this paper.

Supervision

Ferguson (2005) defines supervision as a process between a supervisor and a
supervisee. The Australian Teaching and Learning Council (2010) acknow-
ledges the developmental and supportive role of supervision. It is usually
aimed at enhancing the effective helping process of the supervisee. She further
states that this process may include the acquisition of practical skills, mastery
of theoretical or technical knowledge, personal development at the client/
therapist interface and professional development. Therefore, this paper sought
to share a reflection on Field Instruction Supervision: Evidence-Based Prac-
tices over three years Australian Teaching and Learning Council.

Field Instruction (FI) Definition

Field instruction, sometimes referred to as practicum, is an experience that
requires the practical application of a theory or conceptual knowledge in
context (Garthwait 2011:2). The Australian Association of Social Work
(AASW 2008:37) defines field instruction as instrumental in offering students
the opportunity to integrate theory into practice and to develop competence.
For this paper, practicum and field instruction are used interchangeably.

Bachelor of Social Work

Bachelor of Social Work is defined by the National Association for Social
Workers (NASW) as ‘the professional activity of helping individuals, groups,
or communities to enhance or restore their capacity for social functioning and
to create societal conditions favourable to their goals’ (NASW, cited in
Cummins, Sevel & Pedrick 2014:3). The authors further assert that the social-
work profession promotes social change, problem-solving in human relation-
ship and empowerment and liberation of people to enhance their well-being.

Social-work Supervision

Nicholas, Rautenbach and Maistry (2010:244) define social-work supervision
as a working relationship that is set between an experienced and non-
experienced social worker, during which guidance is offered by the experi-
enced worker to improve the knowledge base and enhance the abilities of the
inexperienced worker.
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Competences for Social Work Field Instruction Practice

Students’ Competencies

Students undergoing field instruction practice are placed in agencies where
they engage in direct practice and indirect social-work services. According to
Padmore, Bailey and Johnson (2012:20), all social-work students and social
workers, whether engaged in direct or indirect services, are expected to display
identified competencies. These competencies include the application of ethical
standards of social work, the use of critical thinking guiding them to the
decision-making process, acceptance and understanding of diversity in
practice, the impact of social service provision, and the engagement,
assessment and intervention processes for individuals, families, groups, and
communities (AASW 2008; Australian Teaching and Learning Council 2010;
Reamer 2012; Reardon 2012:6; Vassos, Harms & Rose 2018; Vassos, Harms
& Rose 2019).

Students undergoing field instruction practice are placed in agencies
where they engage in direct practice and indirect social-work services.
According to Padmore, Bailey and Johnson (2012:20), all social-work students
and social workers, whether engaged in direct or indirect services, are expected
to display identified competencies. These competencies include the application
of ethical standards of social work, the use of critical thinking guiding them to
the decision-making process, acceptance and understanding of diversity in
practice, the impact of social service provision, and the engagement,
assessment and intervention processes for individuals, families, groups, and
communities (AASW 2008; Australian Teaching and Learning Council 2010;
Reamer 2012; Reardon 2012:6; Vassos, Harms & Rose 2018; Vassos, Harms
& Rose 2019).

Field Instruction Supervisors’ Competencies

Social-work supervisors assume responsibility for the quality of work done by
those under their supervision. Therefore, a social worker who assumes the role
of a fieldwork instructor has a special ethical obligation. Ethically, social
workers must have the knowledge and skills in the areas in which they provide
supervision. The supervisors are expected to evaluate the performance of their
students using fair and helpful assessment methods. In this process, they are to
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enable the supervisee to gain knowledge and skills without feeling judged. The
management of supervisory relationship is therefore keen from the beginning
to the end of the supervisory process. Garthwaits (2011) further states that these
relationships should have embodied professional boundaries and avoiding dual
relationships, both of which can complicate and undermine the supervisory
process. Peleg-Oren, Macgowan and Even-Zahav (2007) assert that field
instruction supervisors have multiple roles that require of them to be competent
in guiding, evaluating and disseminating theory and skills leading to effective
student assessment and progress.

An Overview of Social-Work Field Instruction in South Africa
Social-work education in South Africa is regulated by the South African
Council for Social Services Professions (SACSSP) and the Council of Higher
Education (CHE 2015). Since 2007, all providers of social-work education
have had to offer a four-year undergraduate BSW, which consists of 27 exit-
level outcomes until the recent move to Social-Work standards. In 2015, the
exit-level outcomes were replaced by norms and standards (Council on Higher
Education [CHE] 2015). Field instruction sites are considered critical, as they
need to demonstrate their competency as an enabling environment for the
student learning environment. According to Simpson and Raninga (2014),
student supervision brings together two main areas, namely the educational
component, which influences the experiences of the students at the university
and their academic requirements, and the welfare context, which impacts the
type of placements available for students and their experiences in the field.
Raniga (2012) postulates that a major concern of social-work academics is the
need to balance students’ learning opportunities for the completion of the
academic requirements, while at the same time students need adequate
supervisory support amid strained budgets and human resources. Furthermore,
the massification of social-work training in South Africa, due to the provision
of bursaries and scholarships with the migration of social workers from the
NGO sector to the government sector, are also noted as affecting students’ field
instruction placement. Lombard (2008, in Engelbrecht 2014:176) points out
that, although both NGOs and the government experience human resource
capacity challenges, with subsidy cuts, it is in particular the same NGO that
has borne the brunt of the crisis on social-service delivery.
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History of the Field Instruction Programme

The authors were employed in 2015 and they assumed FI course coordinator
roles for social-work third and fourth years until the end of 2018. During this
period, they inherited an existing programme and curriculum. At the core of
their coordination, the authors understood and recognized supervision as a
powerful tool for both students and FI supervisors’ success. In order for student
social workers to be able to practise and complete their field instruction object-
tives, there is a need to reposition social-work student supervision to ensure an
effective formal supervision system and process. In doing so, this reflection is
underpinned by attachment theory, which is defined as a set of interrelated con-
structs, definitions and propositions that present a systematic view of a pheno-
menon by specifying relationships between variables to explain and predict the
phenomena (De Vos et al. 2011). An attachment is an emotional bond between
individuals, based on attraction and dependence, which develops during criti-
cal periods of life and may disappear when one individual has no further oppor-
tunity to relate to the other (Barker 1999:34). Bennet (2008:97) argues that
attachment theory is particularly appropriate for understanding dynamics in the
relationship between social-work students and field instruction supervisors. It
is therefore applicable to supervision, because it provides the empirically based
framework for understanding both the nature of the relationship and the
process of establishing a supportive, secure base for supervision.

Field Instruction Processes and Procedures/ Activities
In the third year of study, the module is divided into theory and field practice.
Theory intends to build on the student’s theory and practice is already
undertaken from the first and second year. Field Instruction Il forms an
integral part of the professional education of social workers. Broadly it aims to
enable students to relate theory to practice and develop the skills, philosophy,
attitudes, and self-understanding essential to professional social workers.
Acquisition of the relevant knowledge and skills, and appropriate
attitudes are linked to four main learning areas, namely:

. Setting

Il.  Practice intervention with individuals, families and communities;
I11. Professional self

IV. Consultation/supervision.
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Obijectives and practice competences relating to each learning area are

tabulated in Appendix A in the Field Instruction Manual. These constitute the
criteria for assessing the field practice performance of students in the middle
of the year and the end of the year.

Exit-Level Outcomes

The course in Social Work Practice Il aims to facilitate the achievement of
various exit-level outcomes as identified by the Standards Generating Body for
Social Work (2004) during the indicated period. Although there are 27 Exit-
Level Outcomes, the Field Instruction programme intends to achieve 13 of
these ELOs 1-10; 12; 17;21 as reflected below.

Table 1: ELOs

[EEN

N

B © o~
N O

21

Develop and maintain professional social-work relationships with client
systems.
Assess the client system’s social functioning.
Plan and implement appropriate social-work intervention strategies and
techniques at micro-, meso- and macrolevels.
Access and utilise resources appropriate to the client system’s needs and
strengths.
Produce and maintain records of social-work interventions, processes and
outcomes.
Evaluate the outcomes of social-work intervention strategies, techniques and
processes.
Terminate social-work intervention.
Negotiate and utilise contracts during social-work intervention.
Demonstrate social-work values while interacting with human diversity.
Appraise and implement the ethical principles and values of social work.
Work effectively with social workers and members of inter-sectoral and multi-
and/or inter-disciplinary teams in social-service delivery.
Apply and uphold the basic values and principles enshrined in the Bill of
Rights in the SA Constitution about social-work service delivery.
Demonstrate understanding of the roles, functions, knowledge and skills for
effective social-work supervision and consultation.
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Table 2 Third-year field instruction assessment processes and tools

ITEMS COMMENTS
A. SETTING
1. Shows a developing understanding of the policies and
administrative procedures of the

setting, and uses this when necessary.
2. ldentifies appropriately with the setting and its objectives.

3. Develops and uses knowledge of the setting, community and
available resources.

4. Functions cooperatively with professionals and non-
professionals.

5. Organizes and plans time and work.

B. PRACTICE

1. Establishes and maintains constructive relationships which
facilitate intervention processes.

2. Applies social-work theoretical knowledge to practice.

3. Understands and utilizes knowledge and theory which influence
human behaviour and effect

change, inter alia: psychology, sociology, economics, politics and
social anthropology.
4. Shows and active interest and participation in the development
and improvement of services

in the agency and community.
5. Develops and shows an ability to study, assess, evaluate and use
intervention process

constructively
6. Shows appropriate accountability in light of the practice setting

C. PROFESSIONAL SELF
1. Develops and shows a conscious, disciplined ability to use self in
the intervention.
2. Develops and shows appropriate identification with the ethics,
values, and conduct of the

social work profession.
3. Develops and shows an ability to work independently in areas
where the student is

competent.
4. It is self-reflective and demonstrates growth in self-knowledge.

D. SUPERVISION-CONSULTATION

1. Recognizes and uses student role of the learner at this stage of
learning.

2. Uses help in transferring learning from one experience to another.
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3. Uses supervisory help in evaluating practice.

4. Ability to prepare records for supervisory purposes.

E. OVERALL ASSESSMENT
An overall assessment of the student’s performance.

Table 2 represents the aspects considered for assessment. Further a ten-point
rating scale, Table 3, corresponds with the University Examination Scale, in
terms of percentages and class pass awarded as follows:

Table 3: Ten-point rating scale

Rating 10 | 9 | 8 7 6 5 4 1312 |1
Scales
Percentage | 75% and over | 70% [ 60% | 50% Below 50%
74% | 69% | 59%
Class Pass 1%t class Uppe | 2™ 3 Fail
r class | class
2nd
class

Any further comments regarding the student’s field instruction are
recorded below in Table 4.

Table 4: Rating scale
RATING SCALE (please indicate with an x)

A.SETTING = 10%

1. Shows a developing understanding of the
policies and administrative procedures of the
setting and uses this when necessary.

2. ldentifies appropriately with the setting
and its objectives.

3. Develops and uses knowledge of the
setting, community and available
community resources.
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4. Functions cooperatively with
professionals and non-professionals.

5. Organizes and plans time and work.

B. PRACTICE = 60%

1. Establishes and maintains constructive
relationships that facilitate intervention
processes.

2. Applies social-work theoretical
knowledge to practice.

3. Understands and uses knowledge of

psychological and sociological factors

including cultural factors that influence
human behaviour.

4. Shows an active interest and
participation in the development and
improvement of services in the agency and
community.

5. Develops and shows an ability to
study, assess, evaluate and use
intervention processes constructively.

6. Shows appropriate accountability in
light of the practice setting.

C. PROFESSIONAL SELF =20%

1. Develops and shows a conscious,
disciplined ability to use self in the
intervention process.

2. Develops and shows appropriate
identification with the ethics, values,
and conduct of the social work
profession.

3. Develops and shows an ability to work
independently in an area where the
student is competent.

4. s self-reflective and demonstrates
growth in self-knowledge
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D. SUPERVISION-CONSULTATION
=10%

1. Recognises and uses the student role
of the learner at this stage of
learning.

2. Uses help in transferring learning from
one experience to another.

3. Uses supervisory help in evaluating
practice.

4. Ability to prepare records for
SUPErvisory purposes.

E. OVERALL ASSESSMENT

An overall assessment of the student’s
performance.

SIGNATURE OF SUPERVISOR: ..ottt
SIGNATURE OF FIELD TUTOR: ..ottt

DA T B e e

The fourth-year programme for field education for the BSW degree is
community based, and placements for students for work-integrated learning
are arranged with appropriate organisations accredited by the University of the
Witwatersrand Department of Social Work as field instruction centres. The
programme demands that students integrate theory with practice. This means
that throughout the year and in all aspects of practice, evidence of reflection on
theory, its conscious and critical application and critical evaluation are require-
ed. At this level of learning, students are to be able to apply theory appro-
priately and critically. Students are required to spend a minimum of two full
days, i.e., 16 hours per week at their field instruction centres during the period
February to September and a total of 450 hours for them to meet the program-
me requirements on work-integrated learning. Students are also expected to do
a two-week block placement during the June/July vacation. At the fourth-year
level, students are required to do interventions on all three methods of social
work, i.e., work with individuals and families, groups and communities, and to
also intervene on a policy issue.
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The biggest aspect of the fourth-year programme was how the
assessment of students was managed; the previous system incorporated assess-
ment as based on the ELOs only. Students had to produce separate evaluations
for each ELO achieved. The students will submit a Portfolio of Evidence (POE)
(i.e. one file) with the actual reports of their practice interventions from micro-
, meso-, and macro-practice. Included in this file i.e. POE, were also daily
reflexivity journals. The second POE was solely summary reports on the
achievement of ELOs. Two summary reports for each ELO had to be submitted
and reference should be made to which report the ELO was referenced. Limited
attention was given to the values and professional aspects important to the
social work profession. Supervisors were the sole assessor of the achievement
of ELOs. Limited guidelines were also evident in how the marks were awarded.
Statements of competencies were also not indicated. The quality of the student
reports and other activities such as the completion of the reflexivity journal
were not weighted. So, several aspects were not measurable in the assessment
process. Essentially students could pass based on the relationship with the
supervisor and how well they could write the brief ELO summary report.
Students who had challenging relationships with the supervisors were scored
lower. Also, observable was that students did not produce their summary
reports of each ELO timeously, i.e., with the indicated report where it was
evidenced. Students would then only produce the reports on ELOs later,
especially during the period before the final exams. The submission of the
POEs for evaluation was also late. Therefore, if the students were late in
producing the ELO reports as required, while this should have been used by
supervisors to assess the achievement of the ELOs, how did the assessment
occur? The final process was the oral exams, which occurred, but was only a
formality, as it was not weighted for a mark. It also needs to be emphasized
that the ELOs were important, as this formed the outcomes of the Social-Work
degree. Therefore, a change was needed as the assessment process was flawed.

Apart from the core structural changes that were necessitated, the need
for intense orientation to the programme and agencies was required.
Previously, block placements occurred during the July recess period. This was
considered to be flawed. Instead, as from 2017, the students were offered a
five-day extensive orientation period at the university and the following week
was followed by the agency orientation. The university orientation focused on
self-development and self-care, orientation and preparation for the course and
outcomes to be achieved, recap of knowledge and skills related to micro-,
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meso- and macro-practices, and a comprehensive overview of theoretical
positions. Even though students felt that the orientation was extensive, the
majority of the students rated the orientation as helpful and needed. Students
also indicated the necessity of the orientation for the achievement of the
outcomes for the BSW degree, but also for their continued role as a social
worker. This orientation programme was therefore not just about achieving the
outcomes of the course but holistic, as it focused on self-care, self and time
management, and professional development.

Therefore, several aspects had to be refined, revamped and trans-
formed.

The first major change that had to occur was to transform the assess-
ment process to be in line with the important aspects of the social-work profess-
sion. The assessment procedures needed to be comprehensive, fair and to be
objective. The ELOs still had prominence in that those students needed to have
the report and reflexive journal. The fourth-year FI programme was changed
to comprise five major objectives, which could be translated to placements
with diverse organisations, building on generic knowledge and skills, compli-
ance with professional and discipline-specific behaviour, the integration of
theory and critical evaluation of practice, service delivery, and practical con-
duct. Further core outcomes were identified, which included several aspects.

Five outcomes included here out of the list of 17 outcomes are:

1. Meeting the Requirements for Micro-, Meso-, Macro-Practices,

Supervision, ELO applications (norms and standards from 2019),

Professional and Ethical conduct and the POE.

Identify and solve problems using creative thinking.

3. Work effectively with others as a member of a team, group,
organization and community.

4. Demonstrate cultural and ethnic sensitivity in dealings with clients,
colleagues, and communities.

5. Professional and Ethical Conduct.

N

Outcomes for professional conduct, values, etc., were added, as this
had not been included previously. The newly developed manual emphasised
the requirements more specifically, as highlighted for the BSW degree
requirements. The version of the changes by 2018 included the following: 450
HOURS of practice. Previously, students had the FI placement days on a Mon-
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day and a Friday. Due to vigorous discussions and evaluations by both super-
visors and students as from 2016, the days of FI were changed to Thursdays
and Fridays to enable coherent and more responsive service delivery.

1.

2.
3.

Reports and Formats — the formats were updated and examples of the
indicated reports were offered.

Intervention Practices, Micro-, Meso- and Macro-Practices.
Supervision and student role were structured and highlighted.

ELOs Narrative: Applications of the ELOs were included for each
report and not provided in separate reports. This was awarded a
specific mark. The structure of the narrative was developed for the
students and they only needed to populate it accordingly. This was no
longer the main assessment criteria.

. Assessments and Examinations — Major changes were incorporated for

this category. Stringent procedures for practice and assessment were
developed and implemented. Instead of utilising ELOs as measure-
ments, assessment categories were developed, namely:

(i) POE, Administration, and documentation;

(ii) ELO, Narrative — this should need to be included in every report
(iii) Professional Conduct

(iv) Micro-Practices

(v) Meso-Practices

(vi) Macro-Practices

(vii) Supervision and Student Role

(viii) Theoretical Integration

For every assessment category statements of competencies were

developed. Also, checklists were included for students to track their progress.
Tracking of report submission was also instituted to ensure professional and
ethical conduct.

A comprehensive competency statement and mark guide were deve-

loped for the supervisor. This was to ensure objectivity. The supervisor will
provide the mark of the student’s performance and the FI coordinator will
confirm the mark based on the statements of competencies. During the
confirmation of marks, the external examiner will consider the marks accord-
ing to evidence provided. This ensures objectivity but also the correctness and
quality of the work.
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Some assessment categories like Micro-Practice would be awarded
marks out 50 and other assessment categories like Supervision and Student
Role would be awarded marks out of 30. Below are examples of the mark
ranges. As can be noted, 50 marks will be divided into Excellent: 40 — 50
marks, Good: 30 — 39 marks, Satisfactory (considered average): 25 — 29 marks,
Unsatisfactory: 15 — 24 marks and Poor: 0 — 14 marks.

Mark Ranges

40 - 50 Marks:  Excellent

30-39 Marks: Good (Better than the norm)
25-29 Marks: Satisfactory (Average)

15 - 24 Marks: Unsatisfactory

0 — 14 Marks: Poor to Unsatisfactory:

Figure 1: Examples of Mark ranges out of 50 marks

Mark Ranges

25-30 Marks: Excellent

20-24 Marks:  Good (Better than the norm)
15-19 Marks: Satisfactory (Average)

0-14 Marks:  Poor to Unsatisfactory

Figure 2: Examples of Mark ranges out of 30 marks

For a student to score a mark of between 40 — 50 (which is considered
excellent) for Micro-Practices, the competencies would include: excellent rela-
tionship capacity, 30 micro-session reports of excellent quality completed to
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the standards described in the manual, advanced empathy noted, etc. See Fig-
ure 3. The descriptions for the poor category contain the reports which are less
than 24, which has been poorly compiled (See Figures 3 and 4, respectively)

40 — 50 Marks: Excellent

* Established, maintained and terminated relationships which
facilitated the helping relationship. This was exhibited clearly with
clients and seen clearly in the reports. (Core)

* Assessment ability, planning, evaluation and using the helping
process constructively were clearly developed and seen. (Core)

* SMART Goals and objectives were set and achieved.

* Advanced skills and empathy used and seen in reports. Advanced
empathy was consistently seen. Well described in the reports.

* Understood and used knowledge of human behaviour within the
social environment appropriately. Excellent diverse knowledge
shown with appropriate critical application.

* 30 micro sessions (Summary and or psychosocial reports where
indicated). The reports were excellently prepared and produced.

Figure 3: Statement competencies for Excellent category

0 — 14 Marks: Poor to Unsatisfactory:

+ Limited to no evidence seen to establish, maintain and
terminate relationships that facilitate the helping
relationship. (Core)

+ Limited to poor assessment, planning, evaluation and use
of the helping process seen. (Core)

* Goals and objectives were set. This was not always clear or
SMART. Some goals and objectives were not achieved.

+ Skills were used. Empathy was used with limitations. Not
clearly (poorly) indicated in the reports.

+ Limited understanding and use of knowledge of human
behaviour within the social environment. Copy and paste of
theory. Lack of depth of knowledge.

* Less than 24 micro sessions (Summary and or psychosocial
reports where indicated). The reports were prepared and
produced. Limited to poor improvement seen.

Figure 4: Statement competencies for a poor category
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POE and Oral Presentation — formalised guidelines were provided to
both students and supervisors. Due to the student #Fees-must-fall protests, the
final exam had to be changed from 2016 onwards. A peer review of meso-and
macro-practices were instituted during September and the beginning of
October every year. Initially, only feedback from peers was considered.
Unfortunately, the process became very subjective, due to peers supporting one
another and giving high marks for presentations that were not well composed.
The supervisors were also very subjective and finally, the peer assessment was
augmented by making use of independent observers. This worked better and
objective feedback was received from the observers. This also proved to be
more developmental for all parties involved.

The above changes are also indicative of the responsiveness of the
curriculum that was much needed in developing professional, effective and
competent social workers for the post-colonial South African context.

Transition from ELOs to Standards

2018 was the last year that course outlines and student performance acknow-
ledged ELOs. As from 2019, all Social Work Departments replaced ELOs with
norms and standards. The norms and standards comprise nine norms, which in
turn account for several standards (CHE 2015). The transition was managed
during curriculum planning and activities were agreed upon. All staff had to
ensure that norms and standards were evident in course outlines and that
students’ performances needed to manifest and translate in-field instruction
activities. This also applied to supervision offered.

Feedback from the External Examiner

Based on the external feedback that validated some of the systems which were
introduced or refined, the researchers recommend the following to enhance the
quality of social work students’ supervision during their field instruction place-
ment, planned supervision meetings and workshops. The rationale for these
meetings was to create a conducive peer learning environment, sharing the best
student supervision practices, including new developments in the profession
and the orientation for parties’ expectations. Instituting regular site visits by
Social-Work Field instruction course coordinator strengthened the collabora-
tive relationship between the field instruction process and the stakeholders.
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This is very much in line with Nadasen’s (2019) exploration of the collabora-
tive relationships between the university, students, placement organisations
and service users. This was indicated to be instrumental in the development of
competencies. A signed service-level agreement or memorandum of under-
standing was introduced and enforced. Lastly, meet-and-greet between the stu-
dents and their prospective supervisors was encouraged implemented to build
rapport and discuss the agency's expectations and logistics to the students.
Most critically, balancing the workload for both supervisors and field instruct-
tion course coordinators is of the utmost importance. Vassos et al. (2018; 2019)
in particular address the practice of supportive supervision in field practice and
indicate that this impacts greatly on the development of students. In turn, a
positive supervisor relationship has a great impact on the quality of service that
is developed. This resonates well with competence development as indicated
by Bogo (2006), Reardon (2016) and Wayne, Bogo and Raskin (2013).

Conclusion

The paper reflected on the field instruction in social work from 2016 to 2018.
The discussion highlighted that transformation occurred by the movement
from ELOs to norms and standards, the protests of 2016, and assessment
procedures as based on the feedback from different sources. The complexities
of field instruction were highlighted through the authors’ experiences, which
is hope to be used to be transferred and to enlighten social-work practice among
universities and organisations in providing those cautious measures that are
unique and vital to field instruction coordinators. The authors continue to be
indirectly involved in field instruction activities, either in advisory or
capacitation roles and they hope that the younger or aspiring field instruction
coordinators will someday take on similar leadership positions and support the
students.

Recommendations

It can be noted that changes instituted in the curriculum for the third- and
fourth-year field instruction practicum were to ensure quality and competency,
but also to respond to the greater need and transformation of the South African
context. Social-Work values and core fundamentals were and are enhanced by
programme changes. The extensiveness of the programmes, however, has
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major implications on the capacity and workload of the FI coordinator. A major
factor that is a threat to ensuring the quality is student numbers. In considering
the tenets of a professional degree, ideally, either the number of students per
coordinator should be capped or more than one coordinator per practicum
would be required. Alternatively, the coordinator should have help in terms of
monitoring and liaison with the agencies. If a sole coordinator is used, other
teaching should not be allocated to this person. The qualities of the FI should
also be noted, namely that the person should be able to work under pressure,
be practical and creative, be goal-directed, have excellent time management
skills and more importantly, have excellent and extensive social-work practice
experience and ethical standards.

Collaborative practices in the form of regular meetings with and
training of supervisors as well as contact with agencies (visitations) also ensure
the quality of student practices and objective assessments. These practices are
instrumental in developing professional social workers.

A comprehensive orientation programme should remain the essential
backbone of all field instruction programmes and not only on the fourth-year
level. Perhaps some of these aspects should be incorporated into the
supervisors’ workshops as a result of the feedback from students.
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