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Abstract 
Given the global pandemic of COVID-19, the invisible Corona virus, which 

has brought the entire world into lockdown, and academic institutions into 

virtual closure and uncertainty, the integrity of the University of KwaZulu-

Natal (UKZN), has to be maintained within the scenario that is playing out. 

In the wake of the emergence of new modes of digital communication, higher 

education has entered a time to undertake robust transformation that has to 

create new possibilities for collaborative, engaging scholarship and teaching 

with a goal to advance the vision of the academic institution as an excellent 

institution in the 21st century. This would entail combining traditional 

teaching and research with new forms of digital scholarship intended to 

involve a wider audience. In this research, online emails were sent to 

colleagues within the discipline of Criminology and Forensic Studies, School 

of Applied Human Sciences. This was intended to ascertain staff experiences 

in trying to disseminate the modules they taught via the online systems 

available at UKZN during the shutdown period. The study reveals that in 

leading colleagues towards an achievable goal requires not only orientation 

and motivation but it is equally imperative to empower people to effectively 

implement strategies to achieve the shared goals. This requires operative 

management practices to create an enabling environment to take the 

disciplines to the next level in shaping the future and changing needs of 

higher education.  
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Introduction  
As the world responds to the Coronavirus (COVID-19) outbreak, higher edu-

cation institutions have closed campuses. The call for ‘social distancing’ in 

the wake of this disease has seen schools and universities around the world 

suddenly attempting to turn their physical classrooms into virtual ones. In the 

wake of the emergence of new modes of digital communication, higher edu-

cation has entered a time of intense transformation that opens new possi-

bilities for more concerted, self-motivated, and engaging scholarship even as 

it perturbs well-established arrangements and academic practices. From a 

pedagogic perspective, it has left lecturers urgently trying to reformat their 

courses while trying not to overly disadvantage large numbers of their 

students. As a means of supporting those attempting to do their best under 

demanding circumstances, the University of Kwa Zulu Natal (UKZN) has 

offered many online platforms for staff to continue working from home 

(WFH). Although many institutions of higher education started shifting to 

teaching and learning via virtual platforms, this has suddenly put a strain on 

educational technology. For those who have been doing online learning or 

distance education for a while the virtual platforms may have been embraced 

with encouragement. Nevertheless, those who have not used online teaching 

and learning as a means of pedagogical dissemination, this mechanism has 

posed many challenges and the interrelated uncertainty under these circum-

stances can be disconcerting. This research investigates lecturers (both per-

manent and fixed term contract) responses to online teaching in the Cri-

minology and Forensic Studies Discipline (CFSD) within the School of 

Applied Human Sciences (SAHS). 

 
 

Transitioning from Face-to-face to Online Teaching - 

International and National views 
Internationally online higher education has grown dramatically over the past 

two decades, and most higher education institutions believe that this method 

of instruction will be critical for the future of higher education (Allen & 
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Seaman 2014). In 2014, the National Centre for Education Statistics 

indicated that over 25% of the student population at institutions of higher 

education were taking at least one online course per year. Higher education 

has offered distance instruction as an option for decades. In addition, finan-

cial issues facing many higher education institutions and students’ demands 

shift the focus of these institutions more toward using online education 

(Limperos et al. 2015). 

Literature indicated that educators and learners technical skills rela-

ted to use of computers and the internet (Peng et al. 2006), their perceptions 

and attitudes toward the internet (Tsai & Lin 2004), their cultural and non-

English backgrounds (Luyt 2013), and their time management skills (Hill 

2002; Roper 2007) are considered important for shaping educators and 

learners’ readiness to participate in online courses. Online teaching poses a 

challenge to effectively transfer what is taught in the face-to-face classroom 

to online. Anderson et al. (2011:4) stated that they saw one of the main 

challenges as the ‘disconnect between the way teachers were taught to teach’ 

and how the course content must be delivered in an effective online 

classroom. This disconnect, while not new, does present a problem as many 

of the teacher education programs may not have yet caught up to the evolving 

online teaching environments. Another challenge outlined by Anderson et al. 

(2011) is the almost non-existence of institutional expectations for their 

online courses. These include expectations of teachers, students, courses, and 

staff. Without clear guidelines and expectations for faculty members to 

follow, there is no way to assess the effectiveness of these online courses. 

Further Anderson et al. (2011) explained that the feedback they received 

from students seldom helped them in adjusting their teaching as they would 

in a face-to-face class. 

In the United States of America, the pandemic of COVID-19 has 

reached all states and many universities have shifted to a forced kind of 

distance education-to keep teaching while everyone stays at least six feet 

apart to avoid spreading the virus. Consequently, many lecturers, both at in-

stitutions of higher education and at community and governmental organi-

zations, are being called on to adapt their courses to the online environment. 

Many lecturers/instructors are asked to do this without sufficient training and 

to effectively translate learning opportunities. Multimedia used in the wrong 

way can be a detriment to the learning process (Social Science Space 2020). 

Some lecturers do not have sufficient training to be able to effectively move 
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courses to an online format. Nothing is more disconcerting to online students 

than the missing-in-action lecturer. In online learning, presence is established 

differently than in a face-to-face classroom. The Community of Inquiry 

Model, developed in 1999 by Garrison and Anderson and further developed 

since then (Garrison 2017), describes three kinds of presence: teaching, 

cognitive, and social. Finding a way to establish and maintain presence is 

essential, particularly in the current situation where students are accustomed 

to seeing the instructor and being able to ask questions in class or meet 

privately. Social presence is significant when students are worried about a 

global crisis, and in a teaching-and-learning context, social presence and 

community building can diffuse tension and increase student motivation.  

As of 26 March 2020, when the commencement of the lockdown in 

South Africa was implemented due to the COVID-19, students were out of 

school and higher education intuitions around the country were closed in 

order try to contain the spread of the coronavirus. South Africa has 26 

universities, 50 technical and vocational education training (TVET) colleges, 

as well as private higher education institutions, with more than two million 

students (Khan 2020:1)). This has impacted on university leaders stepping 

up to jointly create resources online, share best practices, rapidly attempting 

to train staff in a mode of remote teaching they may never have done, and 

adapt to a constantly changing environment. Promoting digital fluencies that 

will enable both students and educators to succeed in an information rich 

networked world requires human recourse and financial investments. In 

higher education globally, the impetus has been to ensure that students 

complete their semester uninterrupted. Multiple online teaching guides, 

resources, webinars and videos are being prepared in rapid fire to this end to 

support academics as they upskill to migrate to remote teaching platforms or 

go fully online. Prolific online resources have mushroomed and the internet 

and social media are brimming and bursting with new tools, tips and tricks 

and techniques for the new (quick) fix: toe-the-line by going online (Behari-

Leak & Ganas: 2020). So too has the University of KwaZulu-Natal. 

 
 

What is Online/ Virtual Teaching? 
An early definition of virtual classrooms (sometimes referred to as virtual 

learning environments [VLEs]) comes from Britain and Liber (1999: 3), who 

described VLEs as ‘learning management software systems that synthesize 
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the functionality of computer-mediated communications software and online 

methods of delivering course materials’. Virtual classrooms usually feature 

noticeboards for announcements, course outlines, in-system e-mail service, 

conferencing tools, class lists or student homepages, assignments, assess-

ments, multimedia resources, file upload areas, a calendar, and a navigable 

boundary (Britain & Liber 1999; Vai & Sosulski 2016). Virtual identities –

generally defined as imaginary people that users create to serve as replace-

ments in an online world (Avgerinou & Andersson 2007), are widely used 

online, and students who are steeped in online culture can learn how to navi-

gate the web using a variety of pseudonyms, writing styles, and personality 

characteristics. 

According to Wallace (2009) the asynchronous nature of virtual class-

rooms is one of their biggest selling points; advanced communications tech-

nology (including mobile devices, many of which support online learning 

platforms) allow for individualized, student centred instruction that can 

happen on an ‘any time, any place’ basis. Many virtual classrooms also take 

advantage of Web 2.0 (defined as highly interactive and collaborative) tech-

nologies, such as blogs, learner-generated content, wikis, podcasts, social 

networking, Skype, Second Life, Zoom and Moodle. The components that 

make up virtual classrooms have improved considerably in the past decade 

due to the widespread availability of high-speed internet access and support 

for video and audio interactivity (Wallace 2009). Much like in brick-and- mor-

tar classrooms, teachers in virtual settings must wear many hats. Their 

responsibilities involve facilitating asynchronous and synchronous instruct-

tion, leading discussions, assessing student performance, communicating with 

students via e-mail or phone, and, in some instances, conducting regular tuto-

ring sessions via synchronous media (Vai & Sosulski 2016). The table below 

differentiates between different types of programmes in digital learning. 

  

Table 1: Definitions for the Different Technology-Based Education 

Blended 

learning 

Blended learning offers a combination of online and 

classroom education, where there is an element of 

student control concerning pacing, location, and time in 

the online portion. The educator of record is located in a 

building, and students spend a significant portion of the 

course interacting face-to-face with that educator. 

Blended learning is often used interchangeably with 
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hybrid learning, but online learning can also be thought 

of as a continuum, with students spending more time in a 

class when engaged in blended learning, and less time 

when engaged in hybrid learning. 

Digital/online 

learning 

Digital (or online) learning is an umbrella term that 

refers to any instructional practice that uses digital 

technology to connect educators and students. Digital 

learning ‘encompasses a wide range of digital tools and 

practices, including instructional content, interactions, 

data and assessment systems, learning platforms, online 

courses, adaptive software, personal learning enabling 

technologies, and student data management systems’. 

Synchronous 

versus 

asynchronous 

learning 

Synchronous learning refers to instruction or activities 

that require the instruction and multiple students to be 

present in a virtual classroom at the same time. These 

‘live virtual sessions’ often make use of video, audio and 

text communication in an attempt to replicate a brick-

and-mortar class experience. Asynchronous learning, 

meanwhile, refers to interactions between users-both 

instructors and students-that take place at disparate 

times. Discussion boards and wikis are examples of 

online tools that make use of asynchronous learning. 

Hybrid course While students may still experience face-to-face 

interactions with educators and peers in hybrid courses, 

the majority of instruction and interaction happens 

online, often asynchronously. The online instructor 

remains the educator of record, but the students may also 

spend face-to-face time with other educators.  

Online course An online course takes place primarily over the Internet, 

with both educators and students accessing the course 

via an online delivery system such as a Learning 

Management System (LMS). While students may access 

the course either in or out of buildings, there is usually 

geographical distance between the educator and the 

students. 
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Virtual/cyber 

institutions 

Virtual (or cyber) institutions are full-time online 

courses that employ an online delivery system or LMS 

in order to connect geographically separated students 

and educators, both synchronously and asynchronously. 

Students do not attend a class, and nearly all instruction 

takes place online. 

 

Source: Adapted from Evergreen Education Group (2015) 

 
 

Method  
This study uses the phenomenological approach. The qualitative method uses 

a combination of methods, such as online interviews (via email) documents 

and videos to understand the meaning participants place their own perspec-

tives to provide insight into motivations on the ‘telling’ of a phenomenon. In 

this instance the experiences and voices of the staff Criminology and Foren-

sic Studies, both permanent and fixed term contract, on resorting to online 

teaching and learning during the COVID-19 pandemic and lockdown of the 

University of KwaZulu-Natal. Online teaching and communication required 

a change in the method of pedagogy and module outcomes. Phenome-

nology is the study of structures of consciousness as experienced from the 

first-person point of view. It aims to describe, understand and interpret the 

meanings of experiences and focuses on research questions such as what it 

is like to experience a particular situation. In this study, the researcher 

generally understands the challenges faced by the Criminology and Forensic 

Studies Discipline during this pandemic to online teaching. It focuses on the 

lived experience of staff within an academic institution. Symeonidis and 

Schwarz (2016) attests that through this process the wide-ranging meaning 

of the phenomenon of achieving pedagogy, within a particular situation of 

experience can arrive at a more profound understanding of the preparedness 

of staff in dealing with online and digital technology. 

Research was carried out with a small cohort of staff, 10 fixed term 

contract and six permanent (16 in total) within CFSD, therefore, it is not 

appropriate to attempt to generalize its findings to the entire academic 

institution. Staff worked across the Howard and Pietermaritzburg campuses. 

Ten of the fixed term staff responded to the survey and four of the permanent, 

providing a sample of fourteen participants. However, the findings of this 
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study will be useful for management and senior members of staff in the 

School, to take cognisance of the experiences within CFSD in developing a 

pedagogically focused view of online teaching and learning. In order to 

understand the development of the discipline of Criminology and Forensic 

Studies  at  UKZN,  it  is  of  vital  to  contextualise  the  development  of   

the subject, the cohort of students and the trajectory it has taken over the 

years. 
 

 
 

Criminology and Forensic Studies at the University of 

KwaZulu-Natal at Howard College and the 

Pietermaritzburg Campuses 
The University of KwaZulu-Natal (formally University of Durban-West-

ville), is an academic institution that offers teaching and learning with 

lecturers/ teachers coming into direct contact with their students, i.e. face-to-

face teaching. Furthermore, staff are encouraged to use different platforms 

to teach and communicate with students e.g. Moodle and Zoom. In order to 

understand the dynamics of teaching and learning within the Discipline of 

Criminology at the University of Kwa Zulu-Natal one has to understand the 

development of this tertiary institution holistically. The University of 

Durban-Westville was established in the 1960s as the University College for 

Indians on Salisbury Island in Durban Bay. In 1971, the College was granted 

University status. In 1972 the newly-named University of Durban-Westville 

(UDW) moved onto the campus in Westville and was a site of major anti-

apartheid struggle. University of Durban Westville became an autonomous 

institution in 1984, opening up to students of all races. The University of 

Natal was granted independent University status in 1949 due to its growth in 

student numbers, its wide range of courses and its achievements in and 

opportunities for research. The distinguishing Howard College building was 

opened in 1931. 

The University of KwaZulu-Natal was formed on 1 January 2004 as 

a result of the merger between the University of Durban-Westville and the 

University of Natal. The two KwaZulu-Natal universities were among the 

first group of South African institutions to merge in 2004 in accordance with 

the government’s higher educational restructuring plans that transformed the 

number of higher educational institutions in South Africa from 36 to 21. The 

mergers were a culmination of a wide-ranging consultative process on the 
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restructuring of the Higher Education Sector that began in the early 1990s. 

The University of KwaZulu-Natal comprised of five campuses. 

The Department of Criminology was located historically at the 

University of Durban Westville, and was established in 1976. Since then the 

Department has undergone many changes. Initially Criminology was 

‘housed’ within the Faculty of Arts 1976 to 2000. In the Faculty of Arts 

Criminology was offered as a subject/module and a major to students 

studying within the Arts and as an elective to students from other Faculties. 

In the year 2000, due to restructuring of Faculties, the department of 

Criminology moved to the Faculty of Law.  

In the merged institution of the University of KwaZulu-Natal, 

Criminology moved to the Faculty of Humanities because the discipline 

serviced students from various other departments e.g., Social Work, 

Psychology, Sociology and Law. In 2018 the name of the Programme of 

Criminology was formally changed to Criminology and Forensic Studies 

Discipline (CFSD) and was ratified by the Department of Higher Education 

(DHET). This is in keeping with the changes in the 21st century Criminology 

and Forensic Studies in South Africa. In August 2018 the CFSD underwent 

its five year review process by the UKZN Quality and Assurance Committee. 

The review was very successful with positive feedback. Furthermore, a 

number of new staff have been employed and the student numbers have 

increased.  

 
Table: 1 The approximate number of students in 2020 at the under-

graduate and postgraduate levels (both Howard and Pietermaritzburg 

campuses) 

 

Undergraduate Level Number of Students 

Level 1 1400 

Level 2 530 

Level 3 700 

Postgraduate Level  

Honours 100 

Masters 60 

PhD  40 

Total  2830 
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In 2020, there were approximately 2650 students at the 

undergraduate level and 200 at the postgraduate level. There has also been 

an encouragement of collaborative work by instituting continuous work-

shops, projects with a view to identifying needs and form partnerships with 

NGO’s and establish community-focused education to increase the African 

Scholarship. The table below indicates the approximate number of students 

registered for CFSD IN 2020. 

The ‘massification’ of tertiary education had a result in the financial 

and human resources of the discipline. The result of the large numbers was 

the offering of different streams of the same module. At level 1 three streams 

are offered, one stream at level two and two streams at level three. More 

venues were allocated at the institution, more contract lecturers, tutors and 

mentors were employed to cater for the needs of the students. Contract staff 

were employed to supervise the mini-dissertation at the Honours level. 

Masters and PhD students were allocated to permanent staff, which led to an 

increased workload. 

With the COVID-19 lockdown addressing the teaching and learning 

of a huge cohort of students via online platforms has proven challenging, not 

only for the students but for the staff as well as will be noted from their 

responses to the online questionnaire. The following responses are the 

perspective of academics within the CFSD on E-learning.  

 
 

Analysis of Data  
In analysis of the data, the researcher uses many direct quotes from the 

participants. Participants were asked how they were coping with teaching 

from home. It is important to note that many modules have multiple streams, 

for example at level one there are 3 streams, level 2 one stream and level 3 

two streams in order to accommodate the students. Although the modules at 

different undergraduate levels offered in CFSD have many streams, the 

student teacher ratio is still extremely high. In level, one the ratio is 

approximately 1:400, level 2, 1:400 and level 3 is 1:300. At the Honours 

level, the ratio is 1:100, an extremely tenuous situation to conduct 

personalised teaching. Some of the participants in this study experienced 

challenges with E-learning. When asked, ‘How lecturers were coping 

working from home (WFH)’, the following responses are verbatim from the 

participants: 
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It is difficult and challenging. Students do not have data and network 

especially those from deep rural areas. It is not easy but it is doable.  

 

I am trying to cope but it is challenging, since I do not have all the 

necessary materials to work from home.  

 

Teaching at home until now has been challenging since I do not have 

access to all facilities needed 

 

Teaching at home is a bit difficult because I do not have all the facilities 

that I had when I was teaching at the University e.g. Moodle, zoom and 

emails 
 

I am coping but a significant problem is students’ poor response to the 

zoom online teaching. 
 

Other participants were more positive and optimistic about the on-

line teaching and access to information by the students: 
 

At the last schoolboard meeting, we were told that online teaching 

would begin on 4 May 2020. However, I do keep contact with students 

via Moodle and email. I uploaded all the lecture slides and readings as 

advised at the previous meeting. Students also contact me via email 

when they have questions regarding the content and the assignment. I 

have also informed the students that the lecture recordings will be 

uploaded in due time. I am also communicating with the level 

administrator, I have sent her the test papers, which will be uploaded 

on Moodle, but students will only be able to access the papers when we 

resume campus. 
 

Another participant stated:  
 

I am currently coping well. I am uploading as much material as possible 

for students to access on Moodle. I have also revised the assignment 

question, made it simpler, and narrowed it down. I have sent an email 

to all my students asking them how they are coping and if they have any 

challenges they are facing currently, so that I can plan accordingly to 

accommodate everyone. 
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 Participants were asked if they experienced any challenges (if any). 

Many of the participants experienced challenges with technology, course 

content and interacting with students. According to Wallace (2009) 

understanding the realities of online learning includes coming to terms with 

the limits of educational technology, both pedagogical and technical. Even 

with well-constructed technology, breakdowns are not uncommon, and 

software usability issues can severely hinder the effectiveness of otherwise 

sound curricula. Some of the responses highlight tensions, anxiety and 

challenges: 

 

Students have not been positioned to engage learning in this fashion. I 

think lack of resources is the main issue for the students. This form of 

learning will require lecturers to be patient and leave room for those 

who will be struggling to meet us halfway. In addition, my laptop had 

given up on me early this year but it was sorted this week so I am very 

happy about that. I will not speak to the issue of staff data as the School 

has made those arrangements already. 

 

Responding to each student’s email can be draining more especially if 

it is something than can be well clarified in class. Students are 

struggling with data to access internet and other valuable resources 

(which would be normally available on campus) to finalise their 

research assignment. 

 

The challenge for now is that I do have students who do not have 

internet connection, smart devices and computers to follow up what the 

lecturer uploaded, to conduct online sections and to submit the 

assessment via Moodle online. Online teaching without material is 

problematic.  

 

Inability to engage with all students is a bit challenging. I do not know 

the issues each student is facing, if they have laptops and internet, and 

are able to work from home. I hope that a majority of the students will 

respond to my email and state their challenges. I also have a challenge 

with planning for assessments. I am not familiar with methods of online 

assessments and how to set up different forms of assessments for 

students. 
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Just worried about the sudden change in the teaching system. We are 

dealing with first years of whom the majority of them are lacking 

computer skills. It becomes problematic for them to master the online 

teaching in the sense that they do not have proper guidance but also a 

huge number of our students are from rural areas where they are 

struggling with an internet connection and still some have no easy 

access to computers. I suggest that the University thinks of possible 

ways to deal with this as soon as possible so that we can have all our 

students on track. 

 

I have many challenges because I am dealing with 1st-year students. 

Firstly, most of them are not computer literate; therefore, they have 

some problems with online teaching. Computer literacy issues are 

mainly amongst first-year students. Secondly, based on the VC email 

that has been circulated yesterday (6th of April 2020), a cohort of 2020 

first-year students have still not been issued with NSFAS laptops as a 

result of COVID-19. Challenges in China where the shipment of the 

laptops was delayed as a result of the port closures. Therefore, most 

disadvantaged students (NSFAS students who constitute 70% of my 

students) will not have laptops (the tool that will facilitate them with 

online teaching).  

 

We have challenges with students being at home and not being able to 

complete their assignment but we have extended the assignment 

submission date to accommodate them. The class reps have sent me 

emails that students are unable to access the materials because of 

network and internet issues from their homes. The issue of lack of data 

was also raised, which resulted in poor correspondence from the 

students with engaging the material sent to them. 

 

Participants also indicated that some were still in the process of learning 

digital teaching. The challenges faced by staff and students is in keeping with 

a study done by Anderson and Gronlund (2009) titled ‘a conceptual 

framework for E-Learning in developing countries: a critical review of 

research challenges’, which identified challenges associated with e-learning 

namely course challenges, challenges pertinent to individual characteristic of 

students and teachers, technical challenges and contextual challenges.  
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The United Nations Educational, Scientific and Cultural Organi-

zation (UNESCO) states that migrating from traditional learning to virtual 

learning and online delivery strategy, will not happen overnight. This is 

associated with many challenges such as lack of home office infrastructure 

for academic staff, lack of online access infrastructure for students from 

remote areas, internet restrictions by government and lack of general skillsets 

needed to professionally design and offer virtual education (UNESCO 2020). 

This is in keeping with the challenges experienced by majority of the CFSD 

participants in this study. 

The modes of technology used by the participants varied.  

 

Moodle, Emails, WhatsApp, Zoom -WhatsApp is especially effective for 

Supervision of Honours Students. The platform is exceptionally 

productive and conducive. I am literate with loom and zoom as methods 

of teaching. I am still struggling with tools used for assessments such as 

Moodle quizzes. However, I am hoping to attend more training to 

address that.  

 

Furthermore, some participants used different forums on Moodle for 

different aspects of their work. For lectures,  

 

... power point with audio recordings and/or lecture recordings 

uploaded in Moodle; consultations and tutorials are conducted via 

‘Moodle Forum Discussion’.  

 

Some participants were still in the process of acquiring the skills on the use 

of digital and online platforms, which was new to them. One participant 

attested:  

 

I have only used Moodle, but I have joined digital teaching online 

training workshop. I have also attended a Zoom training that was 

facilitated by a colleague from Edgewood campus last week.  

 

Participants were asked as to their vision for a way forward regard-

ing teaching and learning online within CFSD. Many of the responses were 

similar, indicating that the institution should be organised to empower both 

staff and students with the technological aspects of online teaching. Some 
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suggestions indicated that as a discipline workshops within the SAHS would 

benefit staff to effectively use Moodle as a tool to teach and mark the assess-

ments on the system. Besides teaching and learning, the COVID-19 virus has 

caused much anxiety, uncertainty and stress on both staff and students.  

 

With proper planning and resources, all of us can align with the UKZN 

proposed teaching method. I am optimistic that we can serve students 

even under these dire circumstances. If both staff and students are 

provided with, all the necessary resources needed for online teaching 

and learning then progress would be made. 

 

We need weekly meetings as a discipline. Working alone and from home 

provokes anxiety. Weekly meetings can assist staff to learn from each 

other and share ideas, and to just know where we all stand together as 

a discipline during this period. 

 

Another participant was a bit despondent and said,  

 

In this case, I feel like things or circumstances must be fair for all our 

students. Yes, we upload the module materials and assessments, and 

then proceed with online lecture. Students who do have access will be 

following us and can cope with the online learning, the concern is how 

about students who do not have internet access? The university have to 

work to provide devices for students, make sure that all have internet 

connection and ensure they can access the materials we uploaded. 

Otherwise, it will be very difficult for us lecturers to evaluate their 

assignment, test and exam. Therefore, I personally recommend, the 

university to provide computers and internet access for students 

urgently. 

 

The way forward, first the University should ensure that all our students 

(mostly undergraduates) have access to computers and an internet 

connection and they can easily do their academic work with not much 

stress. Lecturers should make video presentations- each video should 

be less than 30 minutes, explaining the content of the notes to provide a 

clear understanding of the module to our students. If possible, disse-

minate of information on any possible training of staff within the School 
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and the University at large, in connection with the remote system so that 

we can all be on the same page for the betterment of the teaching system. 

 

As the way forward for me, to facilitate my teaching, I would ask the 

university to do its best to allocate laptops and data to students as soon 

as possible. This will facilitate online teaching. Furthermore, a 

suggestion is also to extend the deadline of assignments’ submission up 

until the end of May. This will permit all students, especially NSFAS 

students who do not have laptops up until now, to be able to complete 

and submit their work online. 

 

As some of these students do not have internet source at their villages 

while some complained of computer, my suggestion is for every lecturer 

to deliver their video lectures and upload on the student-learning 

platform (Moodle). They can access it at their convenience and respond 

to the concerned lecturer if need be. 

 

Online teaching for me as a lecturer is still a bit frightening due to being 

unfamiliar with setting up various technological platforms. However, I 

am very excited to learn how to use them and effectively deliver lectures 

to all of our students. With our large student numbers, my main concern 

lies with the students that do not have laptops, internet access or even 

conducive home environments that allow successful teaching and 

learning to occur. Way forward is reaching inclusiveness of online 

teaching and learning so that it can be equally accessible and beneficial 

to the majority of our disadvantaged students. I think we also need to 

take cognisance of our disabled students when using the online 

platforms for teaching and learning. 

 

The responses of the participants indicate that higher education 

institutions need to provide specialised development and training for 

lecturers. Furthermore, more intense technical support for the use of online 

platforms and delivery of online courses to address the challenges in online 

education and improve the effectiveness of online teaching and learning 

should be provided. Although at UKZN, the University Teaching and 

Learning Office provides various workshops/webinars on the use of Moodle, 

Zoom and Kaltura (start in May 2020), it seems that it will take some time 
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for some staff to become proficient in these portals. Higher education institu-

tions play a fundamental role in improving the quality of online education. 

The lockdown has several implications for universities in South Africa. 

Universities have sent their students home and they have been informed that 

the second term will be completed online. There are four critical issues that 

universities have to consider to make their online undertaking a success; 

affordability, connectivity, assessment and student support. The most 

important of these four issues are affordability and connectivity (Cloete 

2020). 

 
 

Conclusion and Recommendations 
Given the global pandemic of COVID-19, which has brought the entire world 

into shutdown and seemingly turned the world ‘upside down’, and academic 

institutions into a virtual closure and uncertainty, the task of management is 

to ensure that the integrity of UKZN is maintained within the scenario that is 

playing out. This global crisis and the weeks of lockdown implemented by 

most countries around the word has led to people working from home. In a 

virtual environment, meetings are held using different platforms, teaching 

and learning done using various virtual tools or environments. In the wake 

of the emergence of new modes of digital communication, higher education 

has entered a time to undertake robust transformation that has to create new 

possibilities for collaborative, engaging scholarship and teaching with a goal 

to advance the vision of the academic institution as an excellent institution 

in the 21st century. This would entail combining traditional teaching and 

research with new forms of digital scholarship intended to involve a wider 

audience. The SAHS will need to be innovative and collaborative if it is to 

raise its profile yet further and take a leadership role in shaping the future of 

higher education. This means taking into account the purpose of the modules 

taught, the needs of the students, the social transformation taking place in 

South Africa, the diverse student population and the changing needs of 

higher education. A new form of a university is emerging that does teaching, 

research and service in a different manner. E learning is not only growing 

into an accepted mode of teaching, but will require continuous adaptation to 

meet the needs of a changing world. 

To this end future research might include examining the perceptions 

of these students in a variety of online environments, conducting action 
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research using various virtual learning tools or models, or observing more 

closely how the online teaching evolves. It would be highly recommended 

that further research be conducted on teachers’ roles in online classes 

intended specifically for students from diverse social backgrounds. While 

face-to-face courses can often rely on in-depth debates and discussions for a 

continued period during a class session, online courses sometimes have a 

more difficult time engaging learners in ‘deep’ conversations. As technology 

and learning platforms continue to change in the coming years, there is no 

doubt that how students learn online will evolve? Continuous developments 

in how information is communicated and strategies for increasing learner 

engagement with content require that online course designers stay current 

with new tools for online course development. By following best practice 

standards of online course creation and appropriately aligning learning 

activities with learning outcomes, course designers can ensure that they are 

providing the highest quality learning opportunities and are fully leveraging 

the potential of online learning (Kenzig 2015:4). Leading colleague’s 

towards a goal requires not only orientation and motivation but it is equally 

imperative to empower staff to effectively implement strategies to achieve 

the shared goals. This requires operative management practices to create an 

enabling environment to take the discipline of CFSD within SAHS to the 

next level. This is in keeping with ensuring that the mission statement of 

UKZN remains ‘A truly South African University and a school of choice that 

is academically excellent, innovative in research, entrepreneurial and 

critically engaged with society’. Research and scholarship into online 

education is enormous and always increasing. Persistent progress of new 

technologies and novel ways to convey and conduct online learning gives 

rise to new areas of research and creates the need for further development of 

prevailing scholarship.  
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